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ABSTRACT

Speech communication teachers of Latino students and
non~-native speakers of English experience problems in accomodating
these =tudents in mainstream monolingual-monocultural classrooms.
Earlier research about these students shows tha* they have low
perceptions of their communication competence, ard high communication
apprehension when speaking Englirsh if they come from a
Spanish-speaking ethnic environment. The dearth of bilingual or
minority teachers has caused an inequitable teaching climate in which
Latinos are not being extended the opportunity to acquire the
communication competencies that they need to assimilate into the
dominant culture's social, learning, and working mainstream. A
practical sclution seems to be the one recommended by the California
Speech Communication Association (CSCA). Their plan takes a
collaborative culiurally diverse training package approach to be
developed in two stages. The first stage deals with validation of
Cclaims made by teachers of Latino students that they are using
correct methodology but that skill enhancement is needed. Also,
development of a standardized ESL testing battery is encouraged. The
second stage dcals with training CSCA members and outside individuals
to be multicultural trainers. These people would then train others,
and establish a network of multiculturally-aware teachers at all
important locations. (PA)

AXRARRARARBANRAXIAARAAAARARNARNARNEANAARARNAARNRRNARAARNARAAARNAANARARNANARNARARNRAANRARRARAAR

" Reproductions supplied by EDPS are the best that can be made ®
= from the original document. ~
RARAARRARNARAAARNRAAAARNRAARARRARNAARAARNCAAAECARNAARAERNACANAEAANAARNARNASRNARRANRAN




“PERMISSION TO REPRODUCE THIS MATERIAL
IN OTHER THAN COPY MAS BEEN

TO THEI EDUCATIONAL RESOURCES

INFORM/TION CENTER (ERIC).”

ED343184

Heeting the Chellenge of improving
the Oral Communication Competence
of At-Risk Latino Students

Nerme Landa Fleres, Speech fastracter
Gelden West Colloge, Huntingten Besch, CA.

pressated te the SCA 1991 Pangl -
CUTREACH-SPEECH COMMUNICATION

PROFESSIONALS AND THE “AT-RISK" STUDENT

Atlants, Geergis

The Problem, from the point of view of speech communication teachers of Letino and non-
native speakers of English students, is that there are not enough bilingual and mirority teschers
to handle the Jarge incresse of Limited English Proficient and English ss a second language

students thet now find themselves in their meinstresm monolingusl - monocultural classrooms.

éccording to Jim Parker, research coordinstor for the Los Angeles county Office of Educetion,

“on additions] 20,000 new bilingual teachers will be needed statewide over the next 10 yesrs,

but only 415 students that gradusted from Califor nia colleges last year quelified to oppply for

state bilingual teaching credentials and thet is nowhere nesr enough,®

In terms of oral communicstion, Latino students snd non-native speskers of English fall nto

the st-risk category because they encounter unigue communication problems such ss,“Mgh rates

of limited English proficiency, possess nonstandard Tanguage varistions or dislects, livein

environments which restricts options and opportunitiss for the development of oral communica-
tion skills, and have experienced prior education failures which sffects their readiness to

communicate orally” (Delpit, 1988; and the Natione] Center for Education Stetistics, 1990).

These factors prompted resesrch into “Communicstion Apprehension and Self-Perceived
Communicatior Competence of At- Risk Students” ( McCreskey, Atwster, Bahrenfus, Cawelti ,

Chesebro, Gaudino, & Hodges, 1991). The results show thet Latino students were classified
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as (1) being apprehensive adout communication in dyads or small groups with teschers or other
students; (2) having low percep’ions of their communication competence with everyone except
in circumstances involving friends and; (3) heving high communicetion spprehension when
speaking English if thay came from o Spanish speaking sthnic environment but heving low
communication spprehension when speaking Spanish if they came from a Spanish speaking
ethnic environmept.

These apprehensive Latino communicators can be found in clsssrooms across the nation from
Puerto Rico to California and all points in between. In California, for exemple, more than helf of
the stste’s 4.7 million students are members of minority groups. One out of six wes born in
awother country and one in four speaks a language other then Enjlish st home with Spenish being
the most often reported “other~ langusge spoken et home. (Olsen, 1991)

The fact that Latino students are attending our K- 12 classrooms in ever incressing numbers
and that 8 have less and 1ess bilingual or minority teachers prepared to desl with their
communication apprehension, hes caused an inequitsble teaching climate in which Latinos are
not being extended the opportunity to scquire the communication competencies they need in order
to sssimilate into the dominant culture’s social, Jearning and working meinstream. If we let
this condition continue, Latino students will be the victims of discrimination. According to the
Congress' General Accounting Office:

The lsndmark 1986 immigration 1aw, which penslized employers of illegel sliens, has

produced o widespresd "pettern of discriminetion’ agsinst job applicants with s “foreign

appearsnce or accent’- - -sven citizens and green card holders. (Yzaguirre, 1990)

The cause of this intentionsl or unintentionel discriminetion fs twofold. First, bilingus and
minority teacher preperstion programs have traditionslly focused on lsnguage arts curriculum
for English a9 8 second language teachers. These programs focus on reading snd writing more
then spesking. Even if they speak in class, the interaction is eveluated micro-linguistically
rether then macro-linguisticelly, which is whet communication competency is besud on. Thus,




ESL trsining doesn't provide teachers with methods of facilitating competency bassd ore)
communication beheviors in Latino students.

Second, schools of education and teacher preparstion programs, including speech communi-
cation teacher preparetion programs, sre mostly steffed by white, mmcullyral, mmli;nml
Ph.D.’s who have not experienced linguistic, ethnic, economic and racial cultural shack simul-
taneously. it is difficult for them to empethize with Latino and minority student teschers’
search for methods to bridge cuitural differences they can't imagine , but they need to keep
their tenured positions, so they instruct their teachers to transform Latinos into meinstream
speskers by providing them with “swareness” approeches to cultural sensitivity. Awareness
18 not enough. In this case the uneware is sttempting to lead the partislly aware and that 1s the

cause of the problem.

Before we can solve the problem, we need to take this criteris into considerstion: First,
our solution should reverss any discriminatory behaviors against Lstino students in speech
communication clssses. Second, our solution should provide more incentives for Latinos and
other minorities to enrol) in muiticultural teacher preparstion programs. Third, teacher
preparation programs need to &mnntee their existing steff's positions while they gsin the

necessary knowledge to develop multiculturs] training programs.

Inorder to meet the challenge of improving the oral communicstion competency of at-risk
Latino students, two solutions will be compared. The alternative solution is what | glesned from
the discussions held st the Summer SCA At- Risk Conference ot Golden West College in July.

The plan wss not actually articulsted. To be more specific, there wes only one Letine speech
communicetion professions! present at the conference. Three or four pepers discussed the need
to be sware of linguistic prodlems snd the communication spprehension this could invoke. A few
other papers urged speech professionals to be culturally sensitive when they hod Hispenics in
cless. The consensus seemed to be thet Latino problems were not s significant factor in beliy
oi-risk. Therefore, broader non-culture specific methods of motivating st- risk students wvere
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propesed. The use of multi-media such &3 videos , comic books, interaction with volunteer
tutors and interculturs! awareness journels wes strongly recommended by the SCA Conference.
The disadventege is that none of these spproaches remove the discriminetion Latinos face due
their lack of communicstion competence ss perceived by the meinstream cuitm.. Fm‘tl\cnmr.c
Latino and other minority students are not provided with the experience of plenning,
implementing, monitoring and eveluating their multicultural tesching methods umet:.m
direction of teacher prepartion program stafi members.

A more practical solution seems to be one that is being recommended by the Californis Speech
Communication Associstion. Their plan takes a collaborative culturslly diverse training psckage
spproach to be developed in two stages. The first stage deals with Latino teacher and student
empowerment by requesting thet the SCA validete teachers of Latino students’ claim thet they
sre using oral communication methodologies bist need to enhance their skills. it slso urges the
SCA to edapt an equitable, stendsrdized sssessment of ESL speaking skills thet is criterion-
referenced in order to identify the students’ level of proficiency and develop curriculum that

will bridge the differences in proficiency to yield competency.

The second stege deals with the CSCA's short term vnd long termgoals. Their short term gosls
sre to develop a “Train the Trainers® teaching package for culturally diverse needs, plot test it,
and train interested CSCA members snd selected trainers from the privste sector and bilingual
education staff development coordinstors who would be certified as multicultural trainers by
the CSCA. Their long term goels sre to establish networks of professionals who teach speech
communication and heve scademic bsckground and experience in ESL, Vinguistics, developmental
educstion and intersct with the Latino community , end are vocal 1n support of the need for oral
communicetion in educaticii and the workforce. The CSCA would sstablish standerds and guide-
lines thet treiners need to follow and criteria thet must be met . Their long term goals include
investigsting where training sites should be Jocated such ss four year universities, community

colleges or high schools. Finelly, their long term plans call for providing avenues for publice-
[ v
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tion of bilingual - multiculturel CSCA developed treining menusls, sssessment instruments,
resoyrce bibliographies and video tapes for sale to orgenizations wenting the training (Ratlitfe
and Flores, 1991).

The advantages of sdapting this solution to the probisms st-risk Latino students face in
obtaining equitable instruction of communication competency skills, sre that Latino and
non-native speakers of English speech communicstion students will scquire the tools they need
to overcome English speaking communication epprehension as well 83 learn how to communicete
multiculturslly in order to function in the meinstream culture. The underrepresented Latino and
other minority students in teecher preparation programs will have certified trainers, adsquate
resources and objective guidelines to follow in order to fecilitete multiculturs] communication
in their clessrooms. The teacher preparstion program specisiists can collaborate with other
speech/langauge/bitingual educstion professionsls to research, design, test, and teach their

new multiculture) product, thus retsin their tenured positions competently. .

In conclusion, | believe the challenge of improving the oral communication competency of
at-risk Latino students was side-stepped by those present st the Summer SCA At-Risk
Conference. As an advocate for Latino speech communicstion competency, | suggest that the
SCA At-Risk Committee include the Californis Speech Communicstion Associstion’s plen for
providing equitable communiucation lesrning experiences for ot-risk Latino students.
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